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ABSTRACT

Relationship Between Speaking Proficiency and Cultural Identity
of Korean Heritage Language Speakers

Minha Lee
Center for Language Studies, BYU
Master of Arts

Heritage language speakers from immigrant families often navigate between two
languages and cultures as they form their personal identities. In this process, some develop their
identity through their personal choices and external pressures, while others remain in a state of
identity confusion. Although many factors contribute to the formation of their identity, the field
of language education has continued to focus on the relationship between language proficiency
and identity, assuming language ability could be one of the key influences.

This study investigated the relationship between Korean speaking proficiency and
cultural identity among Korean heritage language speakers born in the United States to Korean
immigrant parents. It also examined the factors that may have contributed to varying degrees of
Korean identity and speaking proficiency. Participants included 30 individuals, the majority of
whom were between the ages of 18 and 28 and resided in Utah. To assess cultural identity, two
surveys were administered. Speaking proficiency was measured using storytelling tasks based on
visual prompts, and the samples were rated by six native Korean speakers. Both quantitative and
qualitative data were analyzed. The results revealed a weak to moderate positive correlation
between cultural identity and Korean speaking proficiency. Parental influence (e.g., exposure to
Korean media and language use at home) and intrinsic cultural interest (e.g., enjoyment of
Korean food) were found to support cultural identity development. Additionally, self-motivated
language use outside the home and confidence in using honorifics contributed to higher speaking
proficiency.

Keywords: Korean, heritage language, cultural identity, speaking proficiency, Korean American
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Introduction

My interest in heritage language (HL) learning and ethnic identity began when I married
my husband, who is a Korean heritage language speaker (HLS).! His parents are immigrants
from Korea, while he was born and raised in the States, speaking English fluently but not
Korean. He considers himself more American than Korean. I am concerned that my children,
like my husband, might not attain Korean language proficiency potentially disconnecting from
their Korean heritage. This concern is common among immigrants’ families. While they want
their children to integrate seamlessly into American society and master English, there's an
equally strong desire to preserve their distinct traditions, culture, ethnicity, and language.
Immigrant parents hope their children will be fluent in both their native language and English,
but as their children's English skills improve, their heritage language abilities tend to decline
(Hinton, 1999). Between two languages, two cultures, and two ethnic identities, they also
experience an identity crisis (Cho, 2000).

Not only in households, but also within the educational community, HLSs with bilingual
identities are a growing population. The demand for people who can speak languages other than
English—whether for social, economic, diplomatic, or global strategic purposes—continues to
rise in the United States (Brecht & Rivers, 2000). Furthermore, supporting the development of a
HL and helping HLSs become bilingual has been shown to enhance their intellectual and mental
abilities beyond those of monolingual individuals (Peal & Lambert, 1962). Given these many
advantages, it is argued that more attention should be paid to the potential issues that may arise

for HLSs as they navigate between two identities and languages, and that their psychological

! Though most of the English text was written entirely by the author, some sentences were translated with the help of
Chat-GPT from Korean then checked for accuracy and compared to source documents, where applicable, to avoid
inappropriate use of others’” work.



well-being should be more carefully considered (Cho, 2000; Phinney, Romero, Nava, & Huang,
2001; Tse, 2000).

This study explores the relationship between the speaking proficiency and cultural
identity of Korean HLS in the United States. The expansion of the Korean American community
has been impressive. As of 2023, they are the fifth-largest Asian American community
numbering approximately 2 million people, according to the US Census Bureau survey (2023).
Despite this fact, government-supported HL programs or public school classes in Korean are
relatively scarce compared to other foreign language programs in United States (Lee & Shin,
2008). Furthermore, there remain many questions regarding HLSs’ identity preservation and
language retention in Korean families. If indeed there is a correlation between cultural identity
and Korean language proficiency, answers to these concerns could be found. Korean families
who want to preserve their Korean cultural identities may find solutions by placing more
emphasis on Korean language use and education. Additionally, by further developing HL
programs in the community, HLSs could enhance their psychological well-being, facilitating the
development of their HL, and maximizing the benefits they bring to society.

Previous research on the relationship between language proficiency and ethnic identity
has shown two contrasting results. Many studies have indicated that individuals with higher
levels of language proficiency tend to exhibit a stronger connection to their ethnic identity (Soto,
2002; Cho, 2000; Oh & Fuligni, 2010; Yu, 2015), but there are also studies concluding that
language and identity are not strongly related (Mah, 2005; Smolicz, 1992; Brown, 2009).
Although many studies have been conducted on this topic, it is still not possible to definitively
claim that there is a strong relationship between heritage speakers' identities and language

proficiency. In addition, compared to Hispanic/Latino immigrants, Chinese immigrants, and



Russian immigrants, few studies have investigated this relationship among second-generation
Korean immigrants, and none have been conducted in the last two decades. Current society and
learning environments are considerably different from earlier times. Therefore, this study
examines the Korean language proficiency and identity of current second-generation Korean
immigrants, defined here as American-born children with two parents born in Korea.? This group
has received relatively less attention in research. Moreover, unlike previous studies that assessed
overall Korean language proficiency by self-rating or dividing language ability into speaking,
listening, writing, and reading components, this study focuses on speaking proficiency for
language ability. This decision was made because, as Mah (2005) revealed, “identity is a
complex and mutable concept that is more clearly related to oral language ability than to
language literacy” (p. 4). Furthermore, HLSs living in the United States primarily use their HL
when communicating with their families. Since they do not utilize their language skills beyond
speaking and listening, their proficiency in other areas tends to decline, and they experience
anxiety when reading and writing (Jee, 2016).
For these reasons, this study investigated the relationship between speaking proficiency
and cultural identity of Korean HLSs, focusing on the following research questions.
Research Questions and Hypothesis
1. Is there a correlation between cultural identity and speaking proficiency among Korean
HLSs?
2. What factors might have contributed to Korean HLSs identifying or not identifying as

Korean?

2 The definition of “heritage language speaker” may vary slightly across the sources cited in this thesis. For
example, some define it as individuals who were born and raised in the U.S., those who immigrated before starting
kindergarten or before age two, or those with at least one immigrant parent.



3. What factors have contributed to high/low speaking ability?

Based on previous research (Lee, 2002) indicating a strong relationship between the
identity of Korean HLSs and their proficiency in their HL, I hypothesized that those who
perceive themselves as more Korean will have higher speaking proficiency. Also, individuals
with higher proficiency in Korean and who perceive themselves as more Korean may have been
motivated to continue using the Korean language and engaging in Korean culture, such as having
family members to whom they could only speak Korean at home, having close friends who are
Korean, or having a desire to live in Korea in the future because they enjoyed Korean culture
while growing up. Conversely, individuals who do not consider themselves Korean and have

lower speaking abilities may not have had such motivations.



Literature Review
Korean Heritage speakers’ Identity

According to Mah (2005), for some ethnic groups living in the United States, ethnic
identity may be weak, leading to the perception that their language and culture are unnecessary.
For others, there is a strong desire to use their HL and to belong to that ethnic group. Min (2006)
argues that “Korean immigrants have maintained strong ethnic attachment and ethnic
solidarity— probably higher levels of attachment and solidarity than other Asian groups” (p.
230). However, this strong sense of ethnic identity can also lead Korean immigrants in the
United States to experience a sense of not fully belonging despite being physically present in the
country. While they may be accepted by Americans, they do not identify themselves as
Americans (Jeon, 2010). In addition, many Korean American children who were born and raised
in the United States within immigrant families struggle with fluency in Korean and grapple with
their identity as Korean Americans.

You (2005), who interviewed a group of four Korean HLS aged 8-13, found that the
students exhibited ambiguous attitudes towards their ethnic identity. They seemed uncertain
about whether they were Korean or American. Children tend to think more about their identity as
they grow older. While there are many adolescents who feel comfortable embracing both their
Korean and American cultural identities (Kim & Vietze, 2023), Park’s (2009) interview-based
study of second-generation Korean American youth in the Boston area found that they often felt
even more different from peers who had recently arrived from Korea than from their American
friends. This sense of difference contributed to confusion about their identity. The study also
highlighted that parental values, peer group support, and media consumption played significant

roles in shaping their cultural identity. Another study emphasizes the significant role of parental



influence at home in shaping Korean heritage speakers' sense of Korean identity. In a study
conducted by Hahm and Kim (2010) with Korean heritage female speakers whose average age
was 21, the participants were more likely to embrace their Korean values when they could
reasonably understand their parents’ desire to pass down traditional Korean beliefs. However,
when parental expectations were perceived as unreasonable or unrealistic, participants often
responded with resentment or resistance toward their parents.

The factors contributing to their identity confusion exist not only at home but also outside
of the household. One of the key findings from Brown’s (2009) study is that the ethnic identity
of HLSs cannot be formed solely based on personal choice. Although the participants identified
themselves as American, they were aware that society often did not recognize them as such due
to their physical appearance. Park (2024) also found that the Korean HLS participants recognized
their physical appearance as playing a significant role in shaping and navigating their dual
identities. This study highlights that ethnic identity is not solely determined by personal choice,
but is co-constructed and continuously reshaped by various sociocultural factors, including one’s
environment and relationships with others.

Kang (2013) argued that Korean Americans, the children of immigrant families living in
the United States, position themselves between the boundaries of American and Korean worlds,
crafting a hybrid, third space for themselves. In this study, because Korean HLS participants use
two languages, as well other cultural resources related to Korean and American identity, it seems
they don't identify as belonging to one ethnicity or the other. According to Kim’s (2020) study,
the participants revealed that the "third space"—a newly formed ethnic identity—is not simply a
state of being caught between two cultures and identities, but rather a unique category that

encompasses and integrates both the Korean and American worlds.



Language of Korean Heritage Speakers

Shin and Milroy (1999) found that many young Korean HLSs are functionally bilingual
in Korean and English. At home, children begin acquiring speaking and listening skills in Korean
as their native language. English becomes their dominant language sometime during their school
years, but the shift from Korean to English is strongly influenced by the degree of exposure to
English (Shin, 2005). According to Becker (2013), this shift typically begins as early as
kindergarten, when HLSs start using English more frequently than Korean. The shift strengthens
in adolescence, due to the increasing use of English at school and in peer interactions. This can
lead to a rapid decline in Korean language use (Shin, 2005). Nevertheless, since many parents
are more comfortable speaking Korean and have limited English proficiency, their children
continue to speak Korean at home. As a result, a common pattern emerges in which parents
speak to their children in Korean, while the children tend to respond in English (Park, 2009).

In Korean immigrant households, some parents choose to speak only Korean to their
children either to facilitate their acquisition of the HL or because they themselves are not
proficient in English. Other parents do not follow this practice. Jeon's (2008) ethnographic study
found that many parents of young children initially held assimilationist ideologies, opting to
speak only English to their children to help them adapt well to school and society. Over time, as
their children became more comfortable with English, parents transitioned to a multicultural
perspective that supported their desire for their children to learn their HL. However, these efforts
can be disrupted by the common misconception that children will become confused between the
two languages, or that learning Korean will drain energy and resources from English learning.
These concerns lead many parents to give up on Korean while their children are learning

English. In Jeon's study, participants mentioned that their parents prioritized English over



Korean in order to help them adjust well to life in the United States. This led English to become
their primary language, even at home, resulting in limited exposure to Korean. Even in bilingual
households, the lack of Korean-language resources hindered the children’s ability to fully
develop their Korean language proficiency.

Significant linguistic differences between Korean and English can also present challenges
for HLSs. One prominent example is the complex honorifics system in Korean, which does not
exist in English. HLSs who are not familiar with the various Korean vocabulary and grammatical
choices that indicate subtle levels of politeness and respect may feel overly cautious and formal
when using honorifics. At the same time, they may be hesitant to speak without using honorifics
for fear of appearing rude to other Koreans (Lee & Shin, 2008). HLSs are often judged more
strictly than non-Koreans when they make mistakes. Since honorifics are an important part of
Korean language and culture, people who don’t use them correctly may be seen as not truly
Korean. Such sentiments serve as a significant barrier among second-generation Korean
Americans striving to gain acceptance and recognition within the Korean-speaking community
(Shin, 2005).

Korean Language Education for Heritage Speakers in America

Korean language classes in the United States include learners from two very different
groups. The Korean population in the United States has been gradually growing, and as Korean
culture—such as K-pop, K-dramas, and K-beauty—gains popularity, more non-Koreans are
showing interest in learning Korean as well (Wang & Pyun, 2020). As a result, classes are
diverse both in terms of proficiency and ethnicity (Cho, Cho & Tse, 1997). However, HL
learners have family-related reasons for studying Korean that differ from those of learners who

study it purely as a foreign language (Cho, Cho & Tse, 1997). While many English speakers



learn Korean simply because they are interested in Korean culture and language, HL learners are
often motivated by a personal desire to strengthen their cultural ties and to understand what it
means to be Korean in America (Lee, 2002). Despite these different needs, most Korean
language classes offered at American universities lump both groups together and divide them
only by language level. Only a few programs set up separate tracks for Korean HL learners (Lee
& Shin, 2008).

Lee (2002) found that HLS participants had varying levels of Korean proficiency, but
most expressed a strong motivation to continue learning. Unfortunately, current university-level
Korean programs often fail to address the specific needs and goals of these learners. When asked
how Korean language education could be more effective for Korean HLSs, respondents
emphasized the importance of tailoring instruction to their unique cultural backgrounds. They
also wanted bilingual instructors who understand the HLS experience, and they recommended
incorporating cultural content that teaches about Korean heritage without diminishing their
American identity. For example, they mentioned that instructional materials should reflect the
lifestyle of Korean HLSs, but most materials are donated by Korean embassies and are
unfamiliar to these students in terms of learning and lifestyle. Additionally, participants
expressed reluctance to invest money in private lessons or academies for learning Korean,
though there are limited free Korean programs available from public institutions. Because
Korean language support is still uncommon in public schools, it’s usually up to families to help
their children keep and improve their HL.

Several researchers have proposed ways in which public institutions can advance HL
education. One approach is to further integrate HL into school curricula, such as through dual

immersion programs that strengthen education in both languages (Feuerverger, 1989; Tse, 2001).
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Another option is to offer foreign/world language credit for school- or community-based HL
instruction (Lee, 2002). Strengthening study abroad programs could also help HLSs to achieve
their language goals (Comstock & Kagan, 2020).
However, even if public institutions provide some support, parental involvement remains
especially crucial in HL learning, according to Lee and Gupta (2020). The study investigated the
beliefs and language practices of 40 Korean immigrant parents raising HLS children. These
parents recognized the lack of HL support in their local public schools and the limited
availability of Korean-language resources. In response, they actively created diverse HL learning
environments at home, positioning themselves as key educators of their children’s heritage
language. Given that immigrant parents serve as both teachers and advocates for their children’s
HL development, it is essential for heritage language programs to collaborate with families who
possess valuable knowledge and effective strategies for fostering bilingualism in their children.
Identity and HL Skills

Many researchers have studied the relationship between ethnic identity and HL
proficiency, and numerous studies have indicated a positive correlation. According to some
studies, learning one’s heritage language and culture is a way to feel more connected to the
ethnic community. In fact, individuals may come to believe that fluency in the heritage language
is necessary in order to be recognized as a appropriate member of that group (Cho, Cho & Tse,
1997). Cho (2000) investigated the importance of HL competence through surveys and
interviews with 114 Korean HLSs aged between 18 and 35. The results showed that participants
with higher HL proficiency demonstrated stronger self-identity, which aided in forming better
social interactions and relationships. Additionally, Lee (2002) examined the self-assessment of

Korean language proficiency and perceptions of ethnic identity among 40 Korean HLS college
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students. The results of this study unveiled a significant relationship between Korean language
proficiency and the intensity of one's identification with Korean culture, indicating that enhanced
proficiency in Korean contributed to a deeper affinity with Korean cultural values.

Similar research has been conducted within other ethnic communities. In Soto's (2002)
study, Puerto Rican children aged 7-13 who were proficient in both Spanish and English
expressed pride and altruism in their ability to speak both languages and in their Puerto Rican
identity. Language proficiency was seen as a positive factor in identity formation, and the ability
to navigate various cultural contexts through multilingualism was considered a valuable asset for
understanding the world and one's place within it. Oh and Fuligni (2010) studied 414 adolescent
HLSs with Latin American and Asian backgrounds. That study also found HL proficiency to be a
reliable predictor of strong ethnic identity. Another key finding was that HL proficiency had a
positive impact on the relationship between adolescents and their immigrant parents.

Some studies on the ethnic identity of children attending HL schools for language
education have also revealed a connection between language and ethnic identity. Yu's (2015)
exploration of the relationship between HL proficiency, ethnic identity, and self-esteem among
American-born Chinese children attending weekend Chinese language schools demonstrated a
positive relationship between the three factors; both HL proficiency and ethnic identity were
positively correlated with self-esteem.

Chinen and Tucker (2006) found similar results among Japanese American students. In
this study of 31 Japanese HLSs in grades 7 through 11 attending a Japanese Saturday school,
those who were assessed with higher levels of Japanese proficiency were more likely to identify
themselves as Japanese compared to their peers with lower proficiency. The research findings

suggest that the quality of interactions with Japanese-speaking friends, along with the frequency
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and consistency of interactions with peers who speak Japanese, were positively associated with
Japanese language proficiency and reading abilities.

Another study, focusing on Canadian Inuit, white, mixed-heritage children (Wright &
Taylor, 1995) found that kindergarten instruction taught in a HL has been linked to
improvements in self-esteem, whereas instruction in a second language does not appear to have
the same effect. HLS children who received heritage language education showed notable
increases in self-esteem scores. Also, Inuttitut education on Canadian Inuit was associated with
positive attitude toward their own ethnic group.

While the studies cited above seem to suggest a fairly straightforward connection
between HL skills and ethnic identity, other research suggests that the relationship may be more
complex. It can also vary greatly depending on the group being studied. In a study involving
second-generation Chinese adults Mah (2005) found that HL proficiency was only associated
with participants' ability to engage in cultural activities like ethnic events, and it was not related
to core values or ethnic pride within the Chinese community. Mah also stressed that ethnic
groups may assess their ethnic language differently, as conveying the ethnic language to children
might be deemed highly important for some groups but unnecessary for others.

Kim and Chao’s (2009) findings align with Mah's. In their research, which included 207
Chinese immigrant adolescents (both first and second generation) and 354 Mexican immigrant
adolescents (across first, second, and third generations), the correlation between HL proficiency
and identity varied by both ethnicity and generation. For example, HL fluency was found to be a
key aspect of ethnic identity among second-generation Mexican adolescents, whereas this
connection was not observed among their Chinese counterparts. However, among first-

generation Chinese immigrants, a clear link between HL skills and ethnic identity did emerge.
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Even within the research on Korean HLSs, some research appears to contradict the
findings that have already been presented. Brown’s (2009) study of four Korean HLS
participants who spoke Korean very fluently questions the common belief that being good at an
HL means having a strong ethnic identity. Brown’s results demonstrate that even people with
high Korean language skills might not feel strongly connected to their Korean identity. The study
also suggested that negative stereotypes could be one reason that some HLSs struggle to identify

with their heritage culture.
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Methodology
Participants

This study included 30 Korean American college students who were born and raised in
the United States. Their ages ranged from 18 to 28, and none were adoptees or of mixed heritage;
in all cases, both of their parents were Korean immigrants to the United States. Since their
parents’ native language is Korean, all participants are considered Korean heritage speakers.
Most of these students reside in Utah, where they attend Brigham Young University, living away
from their families. A smaller number of participants live in other states, with one residing in
Virginia, two in Washington, and one in Nevada. The study maintained a balanced gender ratio,
with 15 male and 15 female participants.

Participants were recruited using snowball sampling, regardless of their Korean language
proficiency. Initially, 2—-3 Korean American students were recruited through the researcher’s
personal network and connections. These participants then referred others, and the process
continued until a total of 30 participants were enrolled in the study. During the recruitment
process, they reviewed and agreed to participate in this study by signing a consent form (see
Appendix A) that outlined the study’s procedures, potential discomforts, and confidentiality
measures. Researcher met most of them individually on the BYU campus, where they willingly
agreed to meet. For those who did not reside in Utah, the sessions were conducted online via
Zoom. All participants received a $20 cash compensation upon completing the study.

Raters

To assess the speaking proficiency of 30 Korean American participants, six raters

evaluated their speaking samples. These raters were native Koreans who were born and raised in

Korea and completed their K-12 education there. Their ages ranged from 24 to 28, and they were
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recruited through the researcher's personal connections. They currently reside in the United
States for higher education. The raters received a Qualtrics link containing the speaking samples
sent by the researcher and completed their evaluations from their respective homes. Each rater
received a $25 cash compensation upon completing the ratings. The researcher chose to use
ordinary Korean people as raters instead of professional raters administering an official speaking
test based on an interest in how ordinary Korean immigrants—such as Korean American
parents—perceive the speaking proficiency of Korean American heritage speakers outside a
formal testing context.
Data Gathering Procedure

Each participant met at a convenient time in an available study room on the BYU
campus, while those who lived far away met via Zoom. The first task was a survey to assess
cultural identity. The survey link was sent to participants’ email, and they completed the survey
on their computers. The researcher worked on personal tasks nearby, ensuring the participants
could comfortably respond to the questions. The survey included 33 items — 29 adapted from
Lee (2002) about cultural identity, plus 4 additional items (see Appendix B). The 4 additional
items are based on the developed internet culture (e.g., Do you follow Korean influencers who
post in Korean on social media? Do you subscribe to and watch videos from YouTubers or
TikTokers living in Korea?). Half of these questions are asking about Korean identity (e.g., how
often they listen to Korean music, celebrate Korean holidays, and eat Korean food), and the other
half are asking about American identity. After the cultural identity survey, to address the second
and third research question, I conducted a background survey. This survey includes a total of 15
questions, consisting not only of multiple-choice questions but also open-ended and other types

of questions. Through this survey, participants were asked about the factors and motivations that
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influenced their current level of Korean proficiency as they were growing up, as well as their
thoughts on identity (see Appendix C).

After the participants completed the surveys, their speaking ability was measured. Prior
to the actual measurement, they were asked to briefly introduce themselves in Korean and
engage in a short conversation in Korean to help them relax and warm up. After approximately
five minutes of warming up, they were shown Image 1 (see Appendix D) and asked to describe it
in Korean. After completing the recording for Image 1, they were immediately shown another
picture, Image 2 (see Appendix E), and asked to describe it in the same manner. These
storytelling images are from Bell (2020) and Derwing, Munro, Thomson, and Rossiter (2009).
Their speech was recorded using a digital recorder and a lavalier microphone to obtain speaking
samples. As a backup, the researcher's phone recorder was also used. For participants who lived
in other states and could not be met in person, Zoom's audio recording function was used, with
the researcher's phone recorder serving as an additional backup.

These speaking samples were then sent to six raters via Qualtrics. Each rater first listened
to two practice problem recordings to receive training and ensure judge reliability. During this
time, they were informed that they could ask questions if needed. After completing the practice
session, each rater evaluated 20 recorded speaking samples in total—10 samples describing
Image 1 (each 1-2 minutes long) and 10 samples describing Image 2 (see Appendix F). As a
result, each participant's Image 1 speaking sample was evaluated by two raters, and their Image 2
speaking sample was evaluated by another two raters, meaning each participant's speaking
proficiency was assessed by a total of four raters.

The raters evaluated the recordings based on four criteria: pronunciation, vocabulary

choice, grammar, and fluency. A rubric including these criteria was provided in Qualtrics under



17

each speaking sample for the raters’ convenience. Each criterion was scored on a scale from 1 to

5. Raters were asked to complete their evaluations within two hours so that they could assess all

samples in one sitting. The rating rubric is presented in Table 1.

Table 1

Rating Criteria

5 points 4 points 3 points 2 points 1 point
Pronunciation - Pronunciation is clear -Pronunciation is -Pronunciation is -Pronunciation errors -Pronunciation
and accurate with mostly clear with minor  understandable but are frequent and errors are
native-like intonation. errors that do not contains noticeable errors sometimes impede numerous and
significantly impede that may sometimes comprehension. significantly
-Minimal to no understanding. impede comprehension. impede
mispronunciations that -Intonation is often comprehension.
do not hinder -Intonation is generally ~ -Intonation has some incorrect, affecting the
comprehension. correct but may have inaccuracies but does not natural flow of speech. -Intonation is
slight inconsistencies. detract significantly from largely incorrect,
the overall speech. making the speech
difficult to follow.
Vocabulary -Uses a wide range of -Uses a good range of -Uses a basic range of -Limited range of vocab  -Very limited
vocab appropriately and ~ vocab with minor vocab with some errors. with numerous errors. range of vocab
accurately. errors. with numerous
-Words are generally -Words are often eITOTrS.
-Words are well-chosen -Words are generally appropriate but sometimes inappropriate or
and enhance the overall appropriate and inaccurate. inaccurate. -Words are mostly
meaning of the speech. accurate. inappropriate or
inaccurate.
Grammar -Speech is grammatical -Speech is mostly -Speech contains -Frequent grammatical -Numerous
correct with no or very grammatically correct noticeable grammatical errors that sometimes grammatical
few minor errors. with occasional minor errors but is generally impede comprehension.  errors that
errors. understandable. significantly
-Complex sentence -Sentence structures are  impede
structures are used -Some complex -Sentence structures are mostly simple and often  comprehension.
correctly. sentence structures are mostly simple and may incorrect.
used correctly. have some errors. -Sentence
structures are
largely incorrect.
Fluency -Speech flows smoothly -Speech generally flows  -Speech flow is somewhat -Speech flow is -Speech is very
and naturally with smoothly with disrupted by pauses and frequently disrupted by disjointed with
minimal pauses. occasional minor hesitations. long pauses and numerous long
pauses. hesitations. pauses and

-Very few, if any,
hesitations, or self-
corrections.

-Some hesitations or
self-corrections that do
not detract significantly
from fluency.

-Frequent hesitations or
self-corrections that affect
the overall fluency.

-Hesitations and self-
corrections significantly
affect the overall
fluency.

hesitations.

-Excessive
hesitations and
self-corrections
that severely
affect the overall
fluency.

Note: The rubric presented here is in English, but the raters received the Korean version available

in Appendix F.

Data Analysis Procedure
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First, to investigate the first research question — Is there a correlation between cultural
identity and speaking proficiency among Korean heritage speakers? — the researcher obtained
the scores for each variable: cultural identity and speaking proficiency.

The cultural identity score was derived using adapted questions from Lee (2002) that
assessed Korean identity and American identity. Participants first completed the cultural identity
survey (see Appendix B), in which the first 12 questions measuring Korean cultural identity,
along with question numbers 30 and 31, consisted of Likert scale questions. The response
options were numerically coded as follows: "Strongly agree" = 5 points, "Somewhat agree" = 4
points, "Agree" = 3 points, "Somewhat disagree" = 2 points, "Disagree" = 1 point, and "Strongly

n_

disagree" = 0 points. The responses to these 14 questions were then summed, and the average
score was calculated, which served as each participant's Korean cultural identity score. The
American cultural identity score was also measured in the same way using the responses to
questions number 13-24, along with questions number 32 and 33.

Next, the participants' speaking proficiency scores were obtained by summing the ratings
given by the raters based on four criteria: pronunciation, vocabulary choice, grammar, and
fluency, and then calculating the average score. Since each participant's speaking sample was
evaluated by four raters, the final speaking proficiency score for each participant was determined
by averaging the scores given by the four raters. A Weighted Kappa analysis was conducted in
collaboration with a professor from Brigham Young University to assess inter-rater agreement
across vocabulary, pronunciation, grammar, and fluency ratings. The results showed slight to fair
agreement among raters (k = 0.18 for vocabulary, k = 0.22 for pronouns, k = 0.21 for grammar,

and x = 0.24 for fluency) when accounting for the ordinal nature of the ratings. The overall

moderate agreement reflects the subjective nature of this kind of rating task. Since Fleiss' Kappa
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aggregates the results across all raters and does not provide insights into individual raters'
performance, it cannot raise concerns about the functioning of individual raters. However, the
moderate agreement indicates a reasonable level of collective consistency across the raters in
each area. To determine whether there is a correlation between the obtained Korean identity
score and speaking proficiency score, a Pearson Correlation Test was conducted in Excel.
Additionally, Pearson Correlation Tests were also performed between the Korean identity score
and each subcomponent of speaking proficiency: pronunciation, vocabulary, grammar, and
fluency. To ensure the appropriateness of the testing method, analysis procedure, and
interpretation, the researcher consulted a statistics professor at BYU for verification.

To answer the second and third research question —"What factors might have
contributed to Korean Americans identifying or not identifying as Korean? What factors have
contributed to high or low speaking ability?"— participants were divided into two groups based
on their cultural identity scores: those with a higher Korean cultural identity score than their
American cultural identity score and those with a higher American cultural identity score than
their Korean cultural identity score. Additionally, participants were divided into two groups
based on their speaking proficiency scores: the five participants with the highest speaking
proficiency scores and the five participants with the lowest scores.

The responses to the open-ended questions from these groups were compiled into a single
document and read multiple times to gain an overall understanding of the data. The researcher
then identified key phrases, words, and themes emerging from the responses, looking for
recurring patterns, contrasting views, and frequent topics. Similar codes were grouped into
broader categories or themes, allowing for the identification of potential factors influencing their

cultural identity and speaking proficiency.
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In addition to the qualitative analysis, a quantitative analysis was also conducted to
investigate the factors that may have influenced participants' cultural identity and language
proficiency. To answer the second research question statistically, the researcher tested for a
correlation between the 30 participants’ Korean identity scores and the Likert scale responses
from the background survey. The third research question was addressed using similar tests on the
participants' speaking proficiency scores and the Likert scale responses from the background
survey. The correlation test was conducted using the Pearson Correlation Test in Excel. The
process of converting Likert scale responses into numerical values was carried out as follows:
For example, in the question "How often did you listen to Korean music while growing up?",
responses were assigned numerical values: "very often" = 5, "often" = 4, "sometimes" = 3,

"rarely" = 2, and "never" = 1.
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Results and Findings

The results will be presented in three sections: (1) a quantitative analysis of the
correlation between speaking proficiency and Korean cultural identity (RQ1), (2) a quantitative
and qualitative analysis of the factors contributing to Korean identity (RQ2), and (3) a
quantitative and qualitative analysis of the factors contributing to speaking ability (RQ3).
A Quantitative Analysis — Correlation Between Korean Speaking Proficiency and Korean
Cultural Identity

The participants’ Korean speaking proficiency scores and Korean cultural identity scores
are summarized in Table 2. The average speaking proficiency score of the participants was 13.4,
while the average Korean cultural identity score was 3.5. Among the three participants who
received the lowest speaking proficiency scores (#5, #9, and #12), participants #5 and #12 had
cultural identity scores below the average, whereas participant #9, despite having a low Korean
speaking proficiency score, had a relatively high cultural identity score above the average.
Conversely, among the three participants with the highest speaking proficiency scores (#4, #6,
and #30), only participant #30 had a cultural identity score above the average, while participants
#4 and #6 had cultural identity scores below the average. This variability in the raw data does not
suggest a strong correlation between the two scores.

Table 2

Individual Korean Speaking Proficiency Scores and Korean Cultural Identity Scores

Participant # Korean Speaking Proficiency Score Korean Cultural Identity Score

15.75 3.571
12.25 3.786

16.75 4

1
2
3
4 17.75 35
5 5.5 1.571
6

17.75 2.786



10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30

13
10.5
9.25
17.5

4.143
3.929
3.714
3.857
3.929
3.286
3.214
3.429
3.07

2.429
35
3.714
35
3.857
3.643
4.214
2.286
3.929
3.643
4.071
3.5
3.571
4.286

A Pearson correlation analysis was then conducted to examine the relationship between

these two variables. The results indicated a weak to moderate positive correlation between the
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two variables (= 0.379, p <.001). The coefficient of determination, R?= 0.1435, suggests that

approximately 14.35% of the variance in speaking proficiency scores can be explained by

cultural identity scores. Given the extremely small p-value (p = 5.60 x 10-22), the correlation is

statistically significant.

Figure 1

Scatterplot of Korean Cultural Identity Scores and Speaking Proficiency Scores
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Additional tests examined the relationship between cultural identity and each
subcomponent of speaking proficiency (pronunciation, vocabulary, grammar, and fluency). The
raw scores for each category are presented in Table 3. In the table, the lowest three scores for
each category are highlighted in gray. Note that the three lowest-scoring participants (#5, #9, and
#12) were the same across vocabulary, grammar, and fluency. In the pronunciation category, the
three lowest-scoring participants were #5, #12, and #29, with participants #5 and #12
consistently receiving the lowest scores across all subcomponents.

Table 3

Individual Speaking Proficiency Subcomponents scores and Korean Cultural Identity Scores

Participants # Pronunciation Vocabulary Grammar Fluency Korean Cultural
Identity Score

1 4.75 3.75 3.5 3.75 3.571
2 3.5 3 3 2.75 3.786
3 4.25 4 4 4.5 4

4 4.75 4.25 4.25 4.5 3.5

5 2 1 1.25 1.25 1.571
6 4.75 4 4.75 4.25 2.786
7 4.75 4 4 45 4.143
8 4.25 3.25 2.75 2.75 3.929
9 2.75 1.25 1 | 3.714

10 3.75 2.75 3 3.25 3.857



11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30

4.25

3.25
4.5

3.25
3.75
4.25

4.5

4.75

4.75

4.25

4.25
3.5

3.5
2.25

15

3.75

2.75

3.75

3.25
3.5

3.75
4.5
3.5
3.5

3.25

3.25
2.5

2.25

4.25

3.5

3.25
3.25
2.5
2.25
3.5
2.75

3.5

3.75

3.75

3.75

3.75

2.75

2.5
4.25

3.75

2.75
3.75

2.5

3.75
3.25
3.5
3.25
4.5
3.5
4.25
3.5
3.25

2.5
2.25

3.929
3.286
3.214
3.429

3.07

2.429
3.5
3.714
3.5
3.857
3.643
4.214
2.286
3.929
3.643
4.071
3.5
3.571
4.286
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The results of the Pearson correlation analyses, presented in Table 4, indicate varying
degrees of correlation across the subcomponents. Among them, pronunciation showed the

strongest correlation with cultural identity (r = 0.433, p = .028), explaining approximately

18.77% of the variance (R? = 0.1877). Vocabulary also demonstrated a moderate correlation (r =

0.410, R? = 0.1681), though it did not reach statistical significance (p = 0.114). Grammar (r =

0.267, R?=0.0715, p = 0.066) and fluency (r = 0.361, R2=0.130, p = 0.155) exhibited weaker

correlations and were not statistically significant. These findings suggest that pronunciation may

be more strongly connected to cultural identity than other aspects of speaking proficiency, while

vocabulary, grammar, and fluency show weaker or non-significant relationships. However, since
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the r-value of pronunciation is not particularly close to 1, the correlation between pronunciation

and Korean cultural identity should not be interpreted as strong.

Table 4

Correlation Between Korean Speaking Proficiency Subcomponents and Korean Cultural Identity

Variable r R? p-value Interpretation
Pronunciation & Cultural Identity 433 1877 .028 Moderate correlation,
statistically significant
Vocabulary & Cultural Identity 410 1681 114 Moderate correlation,
not statistically significant
Grammar & Cultural Identity 267 0715 .066 Weak correlation,
not statistically significant
Fluency & Cultural Identity 361 130 155 Weak correlation,

not statistically significant

The scatterplots below illustrate the relationship between Korean Speaking Proficiency

Subcomponents scores and Korean Cultural Identity score. A trend line is included only in the

pronunciation subcomponent to visualize the statistically significant (low-to-moderate)

correlation.



Figure 2

Scatterplots of Korean Speaking Proficiency Subcomponents Scores and Korean Cultural

Identity Scores.
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Therefore, in response to the first research question, there is a weak to moderate

correlation between the overall Korean speaking proficiency score (calculated as the mean of
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pronunciation, vocabulary, grammar, and fluency scores) and the Korean identity score. This is

likely due to a similar correlation between pronunciation and cultural identity. No other

statistically significant correlations were found.

A Quantitative Analysis of the Factors Contributing to Korean Identity

To answer the second research question of this study, "What factors might have

contributed to Korean Americans identifying or not identifying as Korean?", a quantitative
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analysis was first conducted to examine the correlation between Korean cultural identity scores
and potential influencing factors. Based on the assumption that factors influencing cultural
identity are commonly encountered aspects of daily life—such as food, media, and language—
the researcher designated these elements as variables and conducted a correlation test. Table 5
presents the raw data, including the Korean cultural identity scores and Likert scale responses
from 30 participants, and Table 6 presents the results of the correlation tests.

Table 5

Korean and American Cultural Identity Score and Various Factors

Participant # Korean American Exposure to Exposure to The extent to Confidence in Frequency of  Self-Rated

Identity  Identity K-TV K-Pop which you Using Korean Korean
Score Score Shows Growing like Korean ~ Honorific Language Use  Speaking
Growing Up food Language  Growing Up Proficiency
1 3.571 3.071 L;P 3 4 5 2 3
2 3.786 3.786 2 4 5 4 2 3
3 4 4.071 4 4 5 5 4 4
4 3.5 3.571 2 2 4 4 2 3
5 1.571 3.643 0 0 1 1 0 0
6 2.786 4 2 3 5 5 3 4
7 4.143 3.857 4 4 5 3 4 3
8 3.929 3.571 4 4 5 3 3 2
9 3.714 3.786 4 2 5 2 3 3
10 3.857 3.857 4 2 5 5 2 4
11 3.929 3.357 1 1 5 5 2 4
12 3.286 3.571 2 4 5 1 2 2
13 3.214 3.429 4 4 5 4 4 3
14 3.429 3.071 1 1 5 3 0 3
15 3.07 3.643 2 2 4 4 3 4

16 3 3.071 2 4 5 1 3 2
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17 2.429 3.786 1 2 5 5 3 3

18 35 4.143 4 5 5 4 3

19 3.714 3.071 3 2 5 4 4 4

20 3.5 3.357 2 2 5 3 1 3

21 3.857 3.786 3 4 5 5 5 4

22 3.643 3.071 3 3 5 4 5 3

23 4.214 3.286 4 4 5 4 4 4

24 2.286 3.857 2 2 3 3 2 2

25 3.929 3.786 3 3 5 4 2 3

26 3.643 2.857 4 4 4 4 4 4

27 4.071 3 4 4 5 4 5 4

28 35 3.357 2 4 4 1 3

29 3.571 3.714 2 5 2 4 2

30 4.286 3.571 4 5 5 4 4

Table 6
Correlation Between Korean Cultural Identity and Various Factors
No. Variable Pair r R? p-value Interpretation
1 Korean Identity - 6811 4639 .0024 Strong positive correlation;
Exposure to K-TV watching K-TV shows growing up
Shows Growing Up significantly influences cultural
identity, explaining 46.39% of the
variance.
2 Korean Identity - 4179 1747 .0020 Moderate positive correlation; listening

Exposure to K-Pop

Growing Up

to K-Pop growing up is linked to
cultural identity, explaining 17.47% of

the variance.



3 Korean Identity - The
Extent to Which You

Like Korean Food

4 Korean Identity -

Confidence in Using

Honorific Language

5 Korean Identity -
Frequency of Korean
Language Use Growing
Up
6 Korean Identity —
Self-Rated Korean

Speaking Proficiency

29

.6942 4819 p <.001 Strong positive correlation; liking

Korean food strongly influences
cultural identity, explaining 48.19% of

the variance.

3737 .1396 4318 Moderate correlation, but not

statistically significant (p > .05),
indicating that confidence in honorific
usage does not strongly predict cultural

identity.

4482 2009 .0332 Moderate positive correlation; greater

Korean language use in childhood is

moderately linked to cultural identity.

.6282 3946 .0531 Strong correlation, but not statistically

significant at p < .05; self-perceived
speaking ability may be related to
cultural identity but requires further

examination.

The analysis of the correlations between each variable and the Korean cultural identity

score revealed that participants who frequently watched Korean TV shows during childhood

exhibited a strong tendency to identify more closely with Korean culture. This suggests that

sustained exposure to Korean media may play a significant role in shaping one’s sense of

cultural belonging. Similarly, those who listened to K-pop more often during their upbringing

also demonstrated a moderate association with stronger Korean identity, although the
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relationship was not as pronounced as with TV show exposure. Furthermore, a strong positive
correlation was found between Korean identity and the extent to which participants liked Korean
food, with liking Korean food explaining 48.19% of the variance in cultural identity. This
highlights the significant role that food preferences may play in the formation of one’s cultural
identity. Self-reported confidence in using honorific expressions displayed a moderate
association with identity, suggesting that a greater comfort level with culturally embedded
linguistic norms may enhance identification with Korean culture. Additionally, the extent to
which participants used Korean in their daily lives while growing up showed a moderate
relationship with identity, implying that regular interaction in the language may reinforce
cultural affiliation. Finally, individuals who perceived their own Korean speaking proficiency as
high also tended to report stronger identification with Korean culture.
A Qualitative Analysis of the Factors Contributing to a Stronger Korean Identity

To further explore the factors contributing to a stronger sense of Korean identity,
qualitative analysis was conducted on responses from 15 participants who exhibited a higher
Korean identity score than American identity score. This analysis revealed recurring themes that
may have influenced their strong Korean identity. The most frequently mentioned factor in their
responses was parental influence. Many participants indicated that their parents actively
encouraged or required them to speak Korean at home, reinforcing both their language
proficiency and cultural connection.

o Participant #27 noted that their parents had limited English proficiency and prioritized
Korean use within the household. This was further reinforced by a Korean-speaking
social environment, as their parents primarily associated with other Koreans, leading the

participant to naturally interact with Korean-speaking peers.
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o Participant #23 stated that their parents encouraged them to use Korean and hoped they
would take on a leadership role in the Korean community as a youth and young adult.

o Participant #21 highlighted that since most of the media their parents watched, read, and
listened to was in Korean, they too were naturally exposed to and consumed mostly
Korean media while growing up.

o Participants #11 and #26 mentioned that their parents placed a strong emphasis on
teaching them Korean while growing up.

Beyond direct parental influence, some participants expressed a natural and intrinsic interest
in the Korean language and culture.

o Participants #23 and #26 responded to the question, "What motivated you to use Korean
growing up?", by stating that they simply aspired to become fully fluent in Korean. One
participant mentioned, "I just wanted to improve my Korean since I was only
conversational in Korean when I was a teenager."

o Participant #8 cited an organic interest in Korean traditional arts and cuisine.

o Participant #25 expressed a desire to deepen their understanding of Korean culture.

A Qualitative Analysis of the Factors Contributing to a Stronger American Identity
In contrast, the responses of 13 participants who exhibited a higher American identity
score than their Korean identity score revealed several recurring themes, particularly regarding
their perceptions of being Korean and their experiences with Korean culture and community.
One common sentiment was feeling excluded or judged by other Koreans:
o Participant #5 expressed that they felt disqualified from being considered Korean in the

eyes of other Koreans, largely due to their limited experience with Korean culture.
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o Participant #24 shared that they felt like an outsider within the Korean community due to
cultural differences, despite their attempts to immerse themselves in Korean groups.
o Participant #17 mentioned that they were often told by Koreans that they were not
Korean, reinforcing the perception of cultural disconnection.
o Participant #6 noted that Koreans from Korea tend to feel more comfortable socializing
with other Koreans from Korea.
o Participant #18 shared that when attending a Korean church, they were often ashamed of
not being able to read or write in Korean and felt they were looked down upon.
Another major theme was a lack of exposure to Korean culture:
e Participant #5 mentioned having limited experience with Korean culture beyond their
parents.
o Participant #12 stated, "When it comes to big Korean holidays or gatherings, I feel like I
don't know the culture or appreciate it."
o Participant #3 noted, "There is just a little disconnect between Korean and American
cultures, so it's difficult to adapt to Korean culture."
e Participant #16 shared, "I didn't grow up in the culture, and I don't know how to
communicate, so there is a cultural barrier."
Finally, a recurring factor among participants with higher American identity scores was the
communities they grew up in:
o Participant #5 mentioned that they rarely encountered other Koreans during middle

school, high school, and college.
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o Participant #13 stated that the community they grew up in was not diverse and was
predominantly made up of White people. As a result, they had no Korean friends, and the
influence they received from other Koreans was minimal.
o Participant #16 shared that after leaving their hometown and spending time away from
Korean households and communities during college, their exposure to the Korean
language decreased. They also mentioned that as they participated in missionary activities
in the U.S. and spent time with Americans, their American identity became stronger.
A Quantitative Analysis of the Factors Contributing to Speaking Ability

To answer the third research question of this study, "What factors have contributed to
high/low speaking ability?", a similar approach to the previously mentioned quantitative analysis
was used. Potential factors influencing speaking ability were identified as variables, and a
Pearson correlation test was conducted with the speaking proficiency scores of 30 participants.
Table 7 presents the raw data, including the Korean speaking proficiency scores and Likert scale
responses from 30 participants. The reason the researcher specifically focused on the use of
honorifics in Korean rather than general education or confidence in the Korean language in the
3rd and 4th variables was to prompt participants to think directly about the language itself. In
Korean, not knowing honorifics is almost equivalent to not knowing the language. For example,
if the question were "How much instruction have you received on the use of Korean from your
parents?", participants might recall experiences like being sent to a Korean preschool or visiting
Korea every summer, considering these as part of their language education. However, education
on honorific language specifically requires parents to listen to their children's Korean, correct

mistakes, and provide direct guidance. By structuring the variable this way, the researcher aimed
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to ensure that the focus remained strictly on linguistic education itself, rather than broader

cultural or environmental exposure.

Table 7

Correlation Between Korean speaking proficiency and Various Factors

No. Variable Pair T R? p-value Interpretation
1 Proficiency Score - 0.258 0.067 p<.001  Weak positive correlation, statistically
Exposure to K-TV Shows significant.
Growing Up
2 Proficiency Score - 0.170 0.029 p <.001 Very weak positive correlation,
Exposure to K-Pop statistically significant.
Growing Up
3 Proficiency Score - Extent 0.174 0.030 p <.001 Very weak positive correlation,
of Parental Education on statistically significant.
Korean Honorifics
4 Proficiency Score - 0.734 0.538 p<.001 Strong positive correlation, statistically
Confidence in Using significant.
Honorific Language
5 Proficiency Score - 0.304 0.093 p<.001  Weak to moderate positive correlation,

Frequency of Korean

Language Use Growing Up

statistically significant.

Based on the results of this correlation test, all the tested variables are statistically

significant. Four out of five showed a very weak to weak positive correlation. The strong

positive correlation between confidence in using honorific language and actual proficiency

scores suggests a significant relationship between language confidence and language ability.
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Alternatively, it implies that participants' self-assessment of their Korean proficiency closely
aligns with their actual proficiency as assessed by the raters. Although the correlation between
proficiency and the frequency of Korean language use during upbringing is weaker, it still
indicates a certain degree of relationship.
A Qualitative Analysis of the Factors Contributing to Speaking Ability
To further explore the factors contributing to high and low Korean speaking proficiency
scores, a qualitative analysis was conducted on the responses to the open-ended questions from
the background survey. Specifically, the analysis focused on the five participants with the
highest average speaking scores (#4, #6, #7, #23, and #30) and the five participants with the
lowest average speaking scores (#5, #9, #12, #28, and #29).
Common Factors Among Participants with High Speaking Proficiency
A key commonality among the five participants with the highest Korean speaking
proficiency scores was that, beyond their family environment, they were also exposed to
external factors that required them to use Korean consistently.
For instance:
o Participant #4 reported that they had to use Korean in order to communicate with their
parents and also used Korean while serving as a missionary in Korea.
o Participant #6 mentioned that they dated and married a Korean who grew up in South
Korea, naturally increasing their Korean language use.
o Participants #7 and #30 highlighted that their personal interests played a significant role
in their frequent use of Korean. Participant #7 had a strong interest in Korean media,
while Participant #30 was particularly passionate about reading Korean books written by

Korean authors.
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o Participant #23 stated that they used Korean more frequently while serving in a
leadership role within the Korean community.

The experiences, under the common theme of continuing to use Korean outside of the
family they grew up with, include missionary work in Korea, marriage to a Korean person,
strong interest in Korean media and literature, and leadership roles in the Korean community.
Even within these, they share two critical similarities:

1. Intrinsic Motivation — These participants were not forced into these activities; rather,
they engaged in them out of personal interest and desire.

2. Cultural Integration — Their experiences extended beyond language learning, allowing
them to immerse themselves in Korean culture, which further reinforced their language
proficiency.

Although Participant #23 mentioned that their parents encouraged them to take on a
leadership role in the Korean community, it was ultimately their own willingness that allowed
them to continue engaging in the role.

Through these experiences, these 5 participants had increased exposure to Korean,
leading to more frequent use of the language and a deeper understanding of how to use it
appropriately in different cultural and contextual settings. This, in turn, likely contributed to their
high Korean speaking proficiency scores.

Common Factors Among Participants with Low Speaking Proficiency

Among the five participants with the lowest Korean speaking proficiency scores, a
common pattern emerged. Unlike participants with higher proficiency, who engaged in activities
that encouraged them to use Korean beyond their family environment, these participants not only

lacked such opportunities but also perceived Korean as merely a language used within their
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family—something they had to use out of necessity rather than personal choice.
Specifically, when asked, "What motivated you to use Korean growing up?" their responses
reflected this perspective:

e Participant #5 stated, "I do not have much experience with Korean culture beyond my
parents. My brother and I also speak to my parents in English, and they respond in
English or Korean."

o Participant #29 mentioned, "Other than with my parents, I would rarely use Korean
unless [ was in a setting with many other Koreans. Even then, it would be easier for me to
talk in English."

e Participant #12 explained, "My mother does not speak English, so I had no choice but to
learn how to speak Korean to communicate. Also, being in a Korean community, there is
a certain stigma that the youth or those who are there must learn and speak Korean. Many
older Koreans also expect those who are Korean to speak to them and address them in
Korean and honorifics."

This response highlights that the participant not only had to use Korean out of necessity
at home but also felt social pressure to do so, even when they did not personally desire it.
Additionally, Participants #9 and #28 provided perhaps the most basic reasoning for using
Korean—simply because they were ethnically Korean:

o Participant #9 stated, "Because it connects me to my roots."

o Participant #28 responded, "It would be heritage, whether it be to continue teaching
Korean to my children or being able to be proficient to do church work for my ancestors."

These responses suggest that, for these participants, Korean was not something they actively

sought to engage with beyond fulfilling familial or cultural expectations. Their experiences



contrast with those of the participants with higher proficiency, who incorporated Korean into

various aspects of their lives outside of their immediate family environment.
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Discussion

This chapter will present a discussion of further implications, study limitations, and
recommendations for future research, as well as a brief summary of findings for the research
questions.

Implications

As mentioned in Chapter 2, numerous studies have explored the correlation between
identity and language proficiency. However, the findings have been mixed—some studies
suggest a positive correlation between the two variables, while others indicate little to no
significant relationship. Furthermore, research specifically examining the correlation between
cultural identity and language proficiency among Korean heritage speakers has been relatively
limited compared to studies on other ethnic groups. Therefore, this study was conducted as an
correlational study to investigate whether there is a correlation between Korean cultural identity
and Korean speaking proficiency among Korean heritage speakers.

The statistical results of this study indicates a significant weak to moderate relationship
between speaking proficiency scores and Korean cultural identity scores. This means that having
a strong Korean identity does not necessarily equate to greater Korean language proficiency, nor
does speaking Korean fluently imply a stronger identification as Korean. This result is quite
consistent with the findings of Lee (2002), who used a nearly same cultural identity survey as
this study. In her study, the multiple regression analysis between Korean orientation scores and
Korean language proficiency yielded a multiple R of 0.437 and an F value of 8.522. This
suggests a moderate level of association between the two variables. Although her findings
indicate a somewhat stronger relationship than the one observed in this study, the connection

cannot be classified as strong.



40

Although a strong positive correlation was not found in this study, participants with
higher and lower Korean cultural identity scores exhibited certain commonalities. First,
participants with a stronger Korean identity had more exposure to Korean media while growing
up, and their parents actively encouraged or required them to speak Korean at home. Moreover,
most participants with a higher Korean cultural identity expressed a natural and intrinsic interest
in Korean culture and language.

Conversely, participants with a stronger American identity than Korean identity showed a
lack of exposure not only to Korean media but also to Korean culture in general. Their
upbringing in a less diverse community also seemed to contribute to this outcome. Furthermore,
some participants reported experiencing negative interactions with Koreans who had immigrated
from Korea, including feelings of judgment, exclusion, and disqualification as "true Koreans."

Therefore, for Korean immigrant parents who wish to help their children maintain a
strong Korean identity, the degree to which they actively expose their children to Korean
language, media, and various cultural aspects may be crucial. Helping children to develop an
interest in these elements could increase the likelihood of them maintaining a Korean identity.
However, natural personality traits and personal experiences outside the home should not be
overlooked. If a child frequently experiences negative interactions with other Koreans or
naturally resonates more with American culture through social interactions, they may develop a
stronger American identity instead. On top of that, children should not be forced to engage with
Korean culture or be criticized about their natural tendencies in an attempt to change who they
are. Such negative experiences may cause them to distance themselves further from Korean

culture and identity. Since participants with a stronger Korean identity also had high American
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identity scores, the two identities do not necessarily oppose each other. Therefore, parents need
not discourage American identification in order to increase Korean identification.

Another important point that should not be overlooked is how the participants define their
own identity. Question 31 on the cultural identity survey (Appendix B) which asked participants
to reflect on whether they consider themselves Korean-American—a blend of both Korean and
American characteristics. In response to this prompt, 22 participants strongly agreed, 5 agreed, 1
somewhat agreed, and 1 disagreed. Additionally, in the open-ended question on the background
survey (Appendix C), most participants did not identify themselves strictly as either Korean or
American. Instead, they described themselves as Korean American, with some noting that they
feel more aligned with either Korean or American culture. These findings support Kang (2013)
and Kim’s (2020) studies, which suggest that many heritage speakers construct their identity in a
"third space," positioned between Korean and American cultural boundaries.

Additionally, the analysis comparing five participants with strong Korean speaking
proficiency and five with lower proficiency revealed that those who voluntarily participated in
activities that required continued use of Korean (beyond communicating with their immigrant
parents at home) demonstrated higher speaking skills. In contrast, participants who primarily
used Korean at home for basic, necessary communication tended to have lower speaking
proficiency. Thus, improving Korean speaking skills requires not only exposure within the
household but also consistent opportunities for interaction with other Korean speakers outside
the home.

However, similar to cultural identity formation, individual interest and natural traits play
a key role in language acquisition. Some individuals, despite receiving minimal Korean language

education at home, take an active interest in the language and culture, seeking out opportunities
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to engage with Korean communities on their own. Meanwhile, others, regardless of their parents'
strong emphasis on Korean education, question the need to learn Korean while living in the
United States. Among the participants, there were even siblings raised in the same household
who displayed significant differences in both identity and speaking proficiency scores. While
one sibling expressed a desire to improve their Korean and engage with Korean culture, the other
had little interest, responding in English even when their parents spoke Korean.

Therefore, the significant differences in identity and language proficiency among Korean
heritage speakers appear to be attributed to both the extent and manner in which parents have
made efforts to expose them to the language and culture, as well as individual personality
differences.

Study Limitations and Recommendations for Future Research.

This study includes several limitations, the most significant of which concerns the
participants. First, the number of participants was not sufficient to represent all Korean heritage
speakers in the United States. Additionally, most participants were recruited from Provo, Utah,
where members of The Church of Jesus Christ of Latter-day Saints predominantly reside. Most
participants are members of the church, and some of these participants had served as full-time
missionaries in Korea or in Korean-speaking missions in the United States for two years or one
and a half years. As a result, their cultural identity and Korean speaking proficiency may differ
significantly from the general population of Korean heritage speakers living in the U.S.
Resesarch with a larger and more diverse group of Korean heritage speakers from across the
United States may be more generalizable.

Furthermore, an analysis of participants' speaking proficiency scores revealed that, with a

few exceptions, most had relatively high scores. This was likely because Korean heritage
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speakers with lower proficiency declined to participate in the study, as they found speaking
Korean in front of others unfamiliar and embarrassing. Consequently, the recruited participants
generally had a higher level of Korean proficiency, which presents a limitation in the extent to
which these results could be generalized. In future research, to encourage participation from
Korean heritage speakers who lack confidence in their Korean language skills or cannot speak
Korean fluently, the researcher could increase compensation or take additional steps to reduce
any embarrassment about language abilities. These could include asking their parents to record
the responses or conducting the study remotely. By recruiting participants with a broader range
of Korean proficiency, more meaningful research outcomes could be achieved.

There is also a limitation in the research method used to assess Korean speaking
proficiency. In this study, speaking proficiency scores were assigned based solely on two
storytelling images, rather than using a well-known official speaking test such as the OPI. While
this method provided insight into overall speaking ability, a more systematic and analytical
evaluation of speaking skills would require the use of officially recognized speaking proficiency
exams, such as the OPI, IELTS Speaking Test, or ACTFL Oral Proficiency Interview, even if it
incurs some costs. By using these official exams, it becomes easier to assess the overall language
proficiency, including speaking, listening, reading, and writing. This approach would allow for
examining not only the correlation between speaking proficiency and identity but also the
relationship between identity and other subcomponents of language proficiency. The downsides
of that approach include high costs and a potentially more stressful testing procedure. On top of
that, the speaking samples were rated by six general native Korean people, not professional
raters, which presents a limitation regarding the reliability of the results. The decision to use

general native speakers as raters was based on an interest in how ordinary Korean immigrants—
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such as Korean American parents—perceive the speaking proficiency of Korean American
heritage speakers outside a formal testing context. However, if a more standardized evaluation is
needed, it is recommended to utilize official speaking proficiency tests mentioned earlier.

In addition, the study addresses only a few of the potential factors affecting cultural
identity. Though the survey had been used in a previous study (Lee 2002) and had been updated
to reflect technological advances, it would be impossible to fully explore the complexity of
cultural identity with just 14 questions. Future research could expand on this by incorporating
more detailed questions or utilizing widely recognized scales commonly used in the research
community to capture a broader range of influential factors.

Lastly, one of the findings during this research was that although the statistical results
indicated a weak to moderate positive correlation between cultural identity and speaking
proficiency, the background survey revealed an interesting observation. When asked the
question, "Has your ability to speak Korean shaped your ethnic identity in any way?" 28 out of
30 participants responded positively. This suggests that there may be more complex or nuanced
ways in which language proficiency influences cultural identity that were not captured in the
initial analysis. Future research could explore these subtleties by considering additional
variables, such as personal experiences or external factors that may impact the relationship
between language proficiency and cultural identity.

Conclusions

The aim of this study was to examine the correlation between Korean cultural identity
and Korean speaking proficiency among Korean heritage speakers, the children of Korean
immigrant parents. The study also aimed to explore the factors contributing to both high and low

levels of Korean cultural identity and speaking proficiency. The study found a weak to moderate
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correlation between speaking proficiency and cultural identity. Both were affected by the extent
and manner in which parents exposed their children to the language and culture, though
individual personality differences also played a role. Despite the study’s limited scope, it is
hoped that this research will serve as a solid foundation for further studies and contribute

valuable data to this field.
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APPENDIX A

Consent form

Title of the Research Study: Relationship Between Speaking Proficiency and Cultural Identity of Korean
Americans.
Principal Investigator: Lisa Morgan Johnson

Introduction

This research study is being conducted by Minha Lee, under the direction of Dr. Lisa Morgan Johnson at Brigham Young

University. The purpose of this study is to determine if there is a correlation between the language proficiency of Korean
Americans and their cultural identity. You were invited to participate because you were born and raised in the United
States as a Korean with immigrant parents.

Procedures
If you agree to participate in this research study, the following will occur:

-You will provide answers to a total of 48 questions—33 questions about your cultural identity and 15 questions
about your language background—via Qualtrics (an online survey site).

-You will describe two storytelling images in Korean, and your descriptions will be audio recorded. This task will
take about 5-7minutes.

-Your Korean language samples will be anonymously sent to two Korean individuals who will evaluate your
speaking abilities.

-The survey and speaking sample recording will be conducted at BYU campus or on Zoom at a time convenient for
you.

-The total time commitment will be approximately 1hour.
Before joining the research, make sure that you satisfy the following checklist:
-Your age is between 18 and 28.
-You are a Korean American who was born and raised in the United States.
-Both of your parents are Korean immigrants to the United States. (You were not adopted by a non-Korean family)
-You can speak, read, and listen to English without any problems.

-You do not have to be fluent in Korean.

Risks/Discomforts

The risks associated with this study are similar to what you might experience in your everyday life. Some people feel a
little embarrassed speaking Korean in front of others, especially if they are not very confident in their language skills.
However, the recording of the speaking sample will take place in a comfortable location where others are unlikely to
overhear us, and the samples will be sent to the raters anonymously. By consenting to participate in this research, you
have not waived your rights to legal recourse in the event of research related harm.
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Benefits

There will be no direct benefits to you, except the potential benefit of reflecting on your own cultural identity. However,
through your involvement, researchers can gain insights into the correlation between language and identity. This
knowledge can potentially assist Korean immigrant families in making choices about language use and education, and it
may help others understand their own cultural identity. Additionally, it may stimulate the growth of Korean heritage
language programs within local communities.

Confidentiality

Participants' data will be securely stored on Box, which is a cloud storage and collaboration platform provided by Brigham
Young University for securely storing, sharing, and managing files online, and access will be restricted to authorized
personnel involved in the research. Whenever possible, identifying information will be either omitted from research
outputs or pseudonyms will be used to protect participant identities. Additionally, access to participant data will be limited
to those individuals necessary for the research purposes.

Compensation
For your participation in this study, you will receive $20 in cash or transferred to you electronically via Venmo or
similar.

Particigation
Participation in this research study is voluntary. You have the right to withdraw at any time or refuse to participate entirely
without jeopardy to your class status, grade, or standing with the university.

Questions about the Research
If you have questions, concerns, or complaints, you can contact the Minha Lee at mii1016@byu.edu or the
Principal Investigator, Lisa Morgan Johnson, at Imj35@byu.edu.

Questions about Your Rights as Research Participants
If you have questions regarding your rights as a research participant contact Human Research Protections Program by
phone at (801) 422-1461; or by email: BYU.HRPP@byu.edu.

Statement of Consent
I have read, understood, and received a copy of the above consent and desire of my own free will to participate in this
study.

Name (Printed): Signature Date:
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APPENDIX B
Survey questions for Cultural Identity

Part 1 (33 multiple-choice questions)

QI 1. Knowing Korean will help me become successful personally and professionally.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)

Q2 2. I enjoy Korean music.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)



Q3 3. I like watching Korean videos and movies.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)
Q4 4. T am proud to be Korean.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)
Q5 5. I feel insulted when people put down 'Korean' people.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)



Q6 6. I would like to see people with a Korean background in high places.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)
Q7 7. My family and I celebrate most Korean traditions.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)
Q8 8. I like to be called by my Korean name.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)



Q9 9. I like to eat Korean food.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)

Q10 10. I believe strongly in Korean values.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)

Q11 11. I fit in well with other Koreans.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)



Q12 12. Koreans should live with other Koreans.

Q13 13. I follow Korean influencers who post in Korean on social media.

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)

57

Q14 14. I subscribe to and watch videos from Korean YouTubers or Korean TikTokers living in

Korea.

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)



Q15 15. Knowing English will help me become successful personally and professionally.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)
Q16 16. I enjoy American music.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)
Q17 17. I like watching American videos and movies.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)



Q18 18. I am proud of the American culture.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)

Q19 19. I feel insulted when Americans put down 'American' people.

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)
Q20 20. I feel that a person's ethnicity is not important.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)
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Q21 21. My family celebrates most American Holidays.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)

Q22 22. 1 think Koreans in America should have an American name.

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)
Q23 23. I like to eat American food.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)

60



Q24 24. 1 believe in American values.

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)

Q25 25. 1 fit in well with Americans who are non-Asian.

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)

Q26 26. Americans should live in diverse communities.

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)
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Q27 27. 1 follow American influencers who post in English on social media.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)

Q28 28. I subscribe to and watch videos from American YouTubers or American TikTokers
living in America.

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)
Q29 29. I consider myself basically a Korean person. Even though I live in America, I still view
myself as a Korean.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)
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Q30 30. I consider myself Korean-American, although deep down I always know I am a Korean.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)

Q31 31. I consider myself Korean-American. I have both Korean and American characteristics,
and I view myself as a blend of both.

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)
Strongly Agree (6)
Q32 32. I consider myself Korean-American, although deep down I consider myself as an
American first.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)
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Q33 33. I consider myself basically as an American. Even though I have a Korean background
and characteristics, I still view myself as an American.

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly Agree (6)

Note: All questions except 13, 14, 27, and 28 were adopted from this source:
Lee, J. S. (2002). The Korean language in America: The role of cultural identity in heritage

language learning. Language, Culture and Curriculum, 15(2), 117-133.
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APPENDIX C
Background Survey Questions

Q1 On a scale of 0 to 5, how would you rate your proficiency in speaking Korean?
0 1 2 3 4 5

Proficiency in Speaking Korean () '

Q2 I am comfortable using Korean honorifics.
Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly agree (6)

Q3 I have received some instruction on the use of Korean honorifics from my parents or family
members while growing up.

Strongly disagree (1)
Disagree (2)
Somewhat disagree (3)
Somewhat agree (4)
Agree (5)

Strongly agree (6)

Q4 On a scale of 0 to 5, how frequently did you use Korean while growing up?
0 1 2 3 4 5
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Frequency in Korean usage () '

Q5 Please list in order the factors that have had the most significant impact on your current
Korean language proficiency.

Communication with Korean family in Korean (1)

Watching Korean shows, dramas, movies, videos, etc. (2)

Listening to Korean music (3)

Communication with Korean friends (4)

Formal education (heritage language school, Korean language classes, etc.) (5)

Self study (using apps, videos, books, etc.) (6)

Interactions in Korean communities (Korean churches, Korean student associations,
Korean neighborhoods, etc.) (7)

Q6 - (a) Are there any other factors not listed in question 4 that influenced your Korean language
proficiency?

Q6 - (b) What motivated you to pursue the activities in question 4? Please explain in detail.

Q7 Did you have many friends who frequently used Korean while growing up?
Many of my friends spoke Korean. (1)
Some of my friends spoke Korean. (2)
I had one friend who spoke Korean. (3)

None of my friends spoke Korean. (4)
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Q8 Please provide numerical answers corresponding to the questions.

How many family members lived in your household while you were growing up? (1)

How many people in your household primarily spoke Korean? (2)

QO Please select your answer for each question.
Never (1) Rarely (2) Sometimes (3) Often (4) Very often (5)

How often did
you watch
Korean TV
shows or K-
dramas or K-
movies while
growing up?

(1)

How often did
you listen to
Korean music
while growing
up? (2)

How often did
you use a
language

learning app,
YouTube
videos, or any
other kinds of
technology to
improve your
Korean
language
skills? (3)
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Q10 I feel more comfortable and included when I am with

Korean people (1)
American people (2)

Whether Koreans or Americans, it is the same (3)

Q11 Have you ever felt left out or like you didn't fit in when you were with Korean people? If so,
please share your experiences.

Q12 Do you consider yourself more Korean or American? Please share your thoughts.

Q13 Has your ability to speak Korean shaped your ethnic identity in any way? Please share your
thoughts.

Q14 Is there such a thing as being perfectly balanced between a Korean and American
identity? Please share your thoughts.

Q15 Are there times when you refer to yourself as Asian American rather than as Korean or
Korean American? Please explain.
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Note : (Question14 and 15): Brown, C. L. (2009). Heritage language and ethnic identity: A case
study of Korean-American college students. International Journal of Multicultural Education,

11(1), 3-4, https://doi.org/10.18251/ijme.v11i1.157



https://doi.org/10.18251/ijme.v11i1.157
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APPENDIX D

Speaking proficiency storytelling image 1

1

Note : Bell, T. (2022). Picture Composition 2. Efinito.



APPENDIX E

Speaking proficiency storytelling image 2

Note: Derwing, T.M., Munro, M.J., Thomson, R.I., & Rossiter, M.J. (2009). The relationship
between L.1 fluency and L2 fluency development. Studies in Second Language Acquisition,

31(4), 533-557.
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Survey Questions for raters

APPENDIX F

Ag]) Yo IS BASH S3MYUS E1 HIIE sFML.

Practice 1) Please listen to the audio file describing the picture
below and evaluate.

» 0:00/0:37 L DI
58 4 3y 28 18
WaE | -Waol #Nein “Waol AFE WaOI oW F UNY | -WE SR AF W& 2H ol oM
Mool WOol WE | Mssio| e 287} | ol HE 247} US| WA siof 2HE ol @ ERETTT
oiobg 2H gUSLiolsiol 2 AW | J1E oINS WHE. v,
ojxX] &, -o{ 0| iy
~Ol8k W WA B ~e(olol WY WHMMO| | -ef%o] NiF yEMMsiol | RHasiol Woi2|E
sattel W 2RO | -o120 GME UK MMM WeloE | KSANE Weid| ol 817| Of 2 &.
U X R8ix| ) 2120l & A0 oINX BE. SRol Mg OIY.
HUA} UE.
ELCIEEEEELL E T LEELL J1ENT WHS OIN W | 018 WHII MEIHO[0] | -O1% WHII AT |
YD MM AIS, ::-m M2 280} | AISolol UR 287 US. | W 287 US. Hpaolof 287} BE.
~Ei0f Muo] 0f % -£lof Muo| MR -gio| Muo| X} ~§10f MUO| R E
Husto MM ~§10] M0 CHM 2 HWSHNG MR PHE. | RHFSL RHAR. | WU Y,
sijo|§ 28t HEsD MY
BW | -SwsNcoa BNe0| | -Wol AN —EY SRl kol MAE | -uuE EY 2R BT ST
Aot 200 S, Aol 218 Alan MR oM ¢ US. US| 718 ol E AN wNy.
28 UE. ;
-N3% 8N =8 -8B Fzolavy -85 I ave
Hus A8 -UR NEe 8N GRsiol YN 2RI U, | -8 T aRe P S
FES VU AS ﬁ;:«u NF uw
FEN | W W T Wl ane “Wt7| AWl CI= FU | -Wet7| ROl X “WoI| 9 ¥ GENo|
XA D B0l XHAYD JHE ALY | SMIR/0l 20| AW #7101 2 ol XiF | U 2 B0l XF
2 &, HUN ALG VLU0l | FRAAYX MMAY | WMsiol MMEP W MMl F4M0|
AXIL FHMol & UMl 30 A W& oIl | FHMH 2 ABFOIY. | AP Wi,

AW OIXX BE.

72



1

&2 Pronounciation

O

1%/ Vocabulary

O

2% Grammar

O

R24 Fluency

O
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